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ive weeks into the first term I had a conversation
F with a Grade 1 boy, let’s call him John, who at-
tends a very sought-after primary school. Although
John attends a State school, John’s experience could
just as easily take place in any Catholic school, inde-

pendent or public.

“I am in Grade 17 I was proudly told by John. I asked
how Grade 1 was going and was told that it’s fine as
long as you are not naughty. When I asked him to
explain what naughty meant he said that it’s when
you talk, or when you don'’t finish your work or you
say you have finished your work and you haven’t. Of
course the follow up question from me was “What

happens when you have been naughty?”

“The teacher comes and stands over us and shouts
at us or you get break detention” John said. I was ap-
palled that this lively and enthusiastic little boy and
his classmates were being subjected to this type of pu-
nitive control. An atmosphere of fear has been proven
to block learning and while I am aware that a group of
385 Grade 1s is challenging, I have seen teachers with
larger classes manage the learning through a positive

classroom atmosphere and skilled teaching.

Often this type of punishment leads
to an attitude of bravado to cover
up for the embarrassment and the
shame they feel, or withdrawal from
interactions with peers and teachers.

Furthermore, this shames children, and toxic shame is
detrimental to positive growth. I saw a similar sham-
ing incident in a high school recently when prefects
forced Grade 8 children to stand on the stage facing
the whole school - all because they were talking. Often
this type of punishment leads to an attitude of brava-
do to cover up for the embarrassment and the shame
they feel, or withdrawal from interactions with peers

and teachers.

At the beginning of the fourth term I was told that
John cried himself to sleep because he did not want
to return to school. While he was being comforted he
said it was because he doesn’t like the tests and that he
couldn’t always get his work done. This little person
has now had almost an entire year of school mired in

anxiety and fear.

What is important to know about John’s story is that
in spite of being a bright child he now feels unhappy
and because his needs have not been met he dislikes
school intensely which will inhibit his ability to learn.
Every child and teacher deserves a secure and happy

classroom environment.

In future editions of Catholic Education, there will be
articles outlining aspects of Restorative Justice in the
Building Peaceful Schools Programme developed by
CIE. This is one way to build peaceful, just schools.

by Anne Baker
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ecently I have been struck by how many

people (and in particular how many teenag-

rs) still seem to believe that there may be a

problem between our belief as Christians and mod-
ern scientific theories of Evolution and Cosmology.
However, there is clear church teaching, particularly
from Pope Benedict on the appropriate relationship
between faith and science. In the words of the Pope
Benedict, ‘We cannot say: “creation OR evolution,” as
if these two things respond to two different realities.’
He goes on to say that, ‘the debate raging between cre-

» |

ationism and evolution is an “absurdity.

Let’s explore the basis of Pope Benedict’s statement
that the debate between Creationism and evolution is

an absurdity.

Firstly, Creationism is the set of beliefs that take a lit-
eral interpretation of scripture, in particular the two
accounts in Genesis of creation, as a literal description
of how the universe came to be. This interpretation
would, for instance, hold as ‘scientifically’ true that
the creation happened in seven days exactly as de-
scribed in Genesis 1. Drawing on the Jewish calendar,

the world is therefore about 5779 years old currently.

There are various scriptural and theological problems
with this view of Creationism, not to mention scien-
tific ones! Primary amongst these is that the church
promotes a variety of ways of reading and under-
standing scripture. A literalist interpretation, far from
being the most authentic or valuable, according to the
church teaching, can be highly problematic. In the
Vatican document, ‘On the interpretation of the Bible

in the church? we are reminded that:

When it is a question of a story, the

literal sense does not necessarily
imply belief that the facts recounted
actually took place, for a story need
not belong to the genre of hist
but be instead a work of imagina-
tive fiction.

The document goes on to argue that the literal sense
of a metaphorical or allegorical story lies beyond a
surface ‘literalist’ reading of the text. The two Genesis
stories are good examples of these kinds of narratives

in the scriptural tradition. Genesis I is a highly signif-

']J. Ratzinger, In the Beginning: A Catholic Understanding of the Story
of Creation and the Fall. 1990

2In 1998 the Pontifical Biblical Commission wrote On the Interpretation

of the Bible in the Church. The document is a simple outline of church
teaching on how to read and use Holy Scripture. (p31)
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icant text in the cannon. It is theologically incredibly
important. But its importance lies not in its correct
detailing of the ‘how’ of creation, but rather in the
‘why’. The church understands the ‘why’ questions
being proposed and answered in Genesis I as the ‘lit-

eral truth’ which the allegorical text point us towards.

So what is this truth that Genesis I points us towards?
Firstly, the emphasis is clearly on showing us the right
relationship between the human person and God.
God is the Creator, and we are the creatures. Second-
ly, Genesis I explores the right relationship between
human beings, that we are all, ‘male and female’ cre-
ated in the image and likeness of God, and therefore
that we all have equal dignity. Thirdly, it lays out the
right relationship between us and the rest of creation,

namely a role of stewardship and responsibility.

The emphasis is not on a coherent account of how
creation came about. It is a theological text deal-
ing with the questions of meaning and purpose. The
explorations of the scientific community and their
search for falsifiable proof of the origins of cre-
ation and of our human evolution are a completely

different undertaking.

As Pope Benedict argues, we need both kinds of knowl-

edge. We cannot say either or, but rather both and.

What does science and the scientific method offer
to us as people of faith? Primarily, it offers an intel-
lectually rigorous pursuit of truth. The nature of the
scientific method is that it must be open to scrutiny

and it must be falsifiable. This means that any scientif-

way science adds to our understanding of the world
around us, and has the capacity to add to our marvel-

ling at the consistency of the work of the Creator.

Conversely, faith deals with meaning and purpose.
The statements of how to live presented in Genesis
are normative, and therefore are not proven with facts
or data, as in science. Rather, as we hear in the teach-
ings of Vatican II, ‘we must each assent to them in our

own heart.?

So what does this mean for a religion teacher or a
science teacher in a Catholic school. Firstly, the
Catholic Church has never condemned teach-
ings about evolution as false. Secondly, there have
been committed Catholics working on theories of
evolution, genetics and cosmology. Most notable
amongst these would be Mendel, the ‘father’ of mod-
ern genetics who was also an Augustinian friar (and
later abbot) and Georges Lemaitre, a Catholic priest
and physicist who developed the idea of the ‘Big Bang’.
Thirdly, the Church sees itself as having an import-
ant role to play in offering a moral perspective on
the work of science. Areas such as bio ethics, or envi-
ronmental ethics have been positively formed by the

engagement of Judeo-Christian moral thinking.

However science also has an impact on our moral
thought. For instance in Laudato Si, Pope Francis
contrasts the slow development of nature through
evolution on the one hand, with the process of
rapid human-caused change brought about by our
technological development. Arguing from natural law
(a classic form of moral argument) Pope Francis sug-

gests that our new rapid change is immoral, because it

When thinking about evolution and creation the two
important questions any teacher should bear in mind

are ‘How’ and ‘Why'".

‘How’ questions are the domain of science.

‘Why’ questions are the domain of faith and morality.

need to lea

3 Declaration On Religious Freedom Dignitatis Humanae (3)
4 Encyclical Letter Pope Francis Laudato Si’ 2015 (18)
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Out goes the traditional mode of sitting in rows and
responding to the teacher with hands in the air. Out

goes traditional group work where you have the “hogs”

taking over and the “logs” hiding! The structures have

been refined over decades of implementation and
research. Every structure, while they serve different

purposes, all have the following key ingredients:

e Interdependence between students.
el on the “same side” in their learning.
al Accountability. Students cannot hide
>thers.
articipation. No more “hogs” (individuals
e over the task and exclude others from
buting) and “logs” (individuals who are
Opy to sit back and let others do the work).
Simultaneous Interaction. Every student is

engaged in either talking or actively listening.

The benefits:
e Significantly incre

tent, be

ered some 33 years ago by Dr Spencer Kagan, a
psychologist and renowned researcher, the focus has

now shifted to the fascinating discoveries about the

brain and how it works. This builds on the founda-
tion that cooperative learning is the most researched
teaching methodology. In a multitude of studies com-
paring it to other classroom practices it consistently

comes out on top for boosting academic gains.

In March of 2018 our Primary School Specialist Train-
er — Jennalee King - joined two of the ladies from the
Catholic Institute of Education on a trip into Limpo-
po to work with some of the schools there. It was not
possible to present training as we normally do and
so a version of our coaching method was employed.
Jennalee went into various classrooms and watched
the teachers teaching for a few minutes. She would
then stop them and teach the class with a Cooper-
ative Learning Structure that was best suited to
question the teacher had asked

given. This wa

Marc Paul, Director of Teaching and Learning at

St Andrew’s Preparatory School in Grahamstown,
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attended the Kagan Summer Academy in the USA in
2018 where he took part in the Instructional Lead-
ership, Coaching and Cooperative Meetings cours-
es. Marc has also been trained through Days 1 — 5 of
Kagan implementation. Upon returning to his school
in South Africa he has enthusiastically taken to turn-
ing it into a Kagan Model School - the first in South
Africa. Post all the staff undergoing the Day 1 — 5 train-
ing, he has implemented a SAM (Structure A Month)
Club, as well as engage in regular class visits to refine
implementation via coaching. This ensures all the
teachers across the school diligently employ the same
structure for an entire month. Depth is achieved by
using one structure in as many ways as possible. The
teachers readily receive coaching and positive feed-
back, as and support each other in their ideas of how
to use the structure across the curriculum spectrum.
The students learn the structure being used, leading
to efficient and effective usage. A new structure is
added each month across the school, while still using
the previously learned structures. Marc has excitedly
reported the success of the SAM Club and how posi-
tively his teachers have responded. We look forward
to being able to track the academic achievement
here and will soon have our own South African based

research and data.

Our first South African trainer, Wilfred Reynolds, is
based in the Western Cape. His focus has been a phil-
anthropic one, and that of reaching “no-fees schools”
which are often under-resourced and have teachers
in need of support. He has been able to offer both
training and coaching to these schools, as well as
help with successful lesson planning. Kagan coach-

ing typically consists of him entering a classroom and

Catholic Education
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*(Encyclical is a Latin word for a letter, usually from a Pope, traditionally addressed to the church.

Pope Francis has addressed this letter to everyone. The title of the Encyclical is also the title of a famous prayer or

canticle by the medieval saint, St Francis of Assisi)

Reflection

Si

ead the following extracts
from Pope Francis’ Encyclical”

‘Laudato Si’. Then answer the ques-
tions that follow.

What is happening toour

common home

1. “LAUDATO SI, mi’ Signore” — “Praise be to vou,
my Lord”. In the words of this beautiful canticle,
Saint Francis of Assisi reminds us that our com-
mon home is like a sister with whom we share
our life and a beautiful mother who opens her
arms to embrace us. “Praise be to you, my Lord,
through our Sister, Mother Earth, who sustains
and governs us, and who produces various fruit

with coloured flowers and herbs”.[1]

2. This sister now cries out to us because of the
harm we have inflicted on her by our irrespon-
sible use and abuse of the goods with which God
has endowed her. We have come to see ourselves
as her lords and masters, entitled to plunder
her at will. The violence present in our hearts,
wounded by sin, is also reflected in the symp-
toms of sickness evident in the soil, in the water,
in the air and in all forms of life. This is why the
earth herself, burdened and laid waste, is among
the most abandoned and maltreated of our poor;
she “groans in travail” (Rom 8:22). We have for-
gotten that we ourselves are dust of the earth
(ctf. Gen 2:7); our very bodies are made up of her
elements, we breathe her air and we receive life
and refreshment from her waters. Nothing in this

world is indifferent to us

18. The continued acceleration of changes af-
fecting humanity and the planet is coupled to-
day with a more intensified pace of life and work
which might be called “rapidification”. Although
change is part of the working of complex sys-
tems, the speed with which human activity has
developed contrasts with the naturally slow pace
of biological evolution. Moreover, the goals of
this rapid and constant change are not neces-
sarily geared to the common good or to integral
and sustainable human development. Change is
something desirable, yet it becomes a source of
anxiety when it causes harm to the world and to

the quality of life of much of humanity.

19. Following a period of irrational confidence
in progress and human abilities, some sectors
of society are now adopting a more critical ap-
proach. We see increasing sensitivity to the en-
vironment and the need to protect nature, along
with a growing concern, both genuine and dis-
tressing, for what is happening to our planet. Let
us review, however cursorily, those questions
which are troubling us today and which we can
no longer sweep under the carpet. Our goal is not
to amass information or to satisfy curiosity, but
rather to become painfully aware, to dare to turn
what is happening to the world into our own per-
sonal suffering and thus to discover what each of

us can do about it.

28 | Nowempber 2019 Issue -1




Questions

Before you begin to answer the first question,

first read all the questions.

Look for a particular idea or image from these two extracts that Inspired by Greta Thunberg, a sixteen-

strikes you, and quote it. What struck you about this idea? You may year-old environmental activist; and our
wish to write about how you felt, or about what you thought. You may blue plastic campaign, Dominican Convent
find that you agree or disagree with his point of view. Please say why School Grade Ten Geography learners have
you agree or disagree. (15) been educated about global warming and its
abysmal effects. So much has taken place in
mid-September and early October. Learn-
ers attained the goal by being recognised by
their school pupils after partaking in a re-
use, reduce and recycle process. Children
in the Primary School failed to understand
what the Grade Tens were doing and saw it

What are 5 things you can think of doing that would help to care for 25 a joke while (HENIETE ;iR

the planet? (5) (You need only name 5 ideas for this question.) and.digingindBins for thing® that are ToCTE

clable. To help educate the Primary School
scholars, the Grade 10s decided to share

their experiences and reasons for wanting

to recycle.

Clearly, from just this extract, you can see that Pope Francis has inte-
grated into his understanding of Christianity the reality of evolution.
From your own faith background, do you see a conflict between the-
ories developed from science, like evolution or cosmology, or do you
think that there is a way of integrating scientific theories into your
faith perspective. Explain in a paragraph how you would understand
your religious beliefs interacting with scientific theories. If you are
an atheist, has anything in this extract offered any helpful ways with
which you might engage a person of faith in a discussion about the

environment? What were these? (20)

LESEDI MAJOLA
Grade 10 | Dominican Convent School

Showing their interest and support for en-
vironmental amendments, learners created
social media accounts to promote the DCS

Go Green campaign.

It has been a significant experience, even
though there were trials and tribulations
in terms of getting everyone involved and
recognised. Learners were encouraged to
persevere and keep on promoting the cam-
paign. We believe and hope this experience
will make a difference by awakening learn-
ers, teachers and the rest of the communi-
ties’ senses to wanting to minimise their car-

bon footprint.

Image: Ntando Mazibuko, Grade 11
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Having fallen under Gcina’s spell the first
time I saw her perform at a writer’s confer-
ence in 1991, I could relate very well to that
little boy. I have watched many storytellers
since, indeed on platforms created by Gcina
herself, such as her Nozincwadi festival, but
I have never come across anyone who can

generate that particular brand of magic.

One of the main lessons that
I have taken from Gcina is
how to be proud of one’s
own culture, language and
heritage  without  being
chauvinistic.

Nokugcina Elsie Mhlophe, to use her full
name, is deservedly one of the world’s most
acclaimed storytellers. She does not just
tell stories, she performs them, deploying
her formidable artistic gifts — a rich con-
tralto voice, a gracefully sinuous dance
ability and a vibrant and commanding
presence. Watching her tell a story is a total

theatrical experience.

Her storytelling is not limited to perfor-
mance. She is a prolific writer of children’s
stories, plays and poetry. Her works are
used in schools and universities around the
world and have been translated into Ger-
man, French, Italian, Swahili and Japanese

and she has been the recipient of numer-

ous awards, including honorary doctorates

from universities at home and abroad.

Gcina Mlhophe celebrated her 60th birth-
day in 2018. In recognition of this mile-
stone, the Puku Children’s Literature
Foundation honoured her at the Puku Sto-
ry Festival in Grahamstown (now Makhan-
da). We compiled a mini-catalogue of all
her works and had her award-winning play
“Have You Seen Zandile” translated by Dr
Hleze Kunju and performed for the first
time in isiXhosa by local students. Gcina
came to watch the performance and gave
critical feedback to the actors. It was per-
sonally gratifying for me, as organiser of
the festival that gave these young women
the opportunity to perform Gcina Mhlo-
phe’s work, to watch them being affirmed
and inspired by her, just as she has affirmed
and inspired me during our twenty years

of friendship.

One of the main lessons that I have taken
from Gcina is how to be proud of one’s
own culture, language and heritage with-
out being chauvinistic. When I reflect on
how Gcina has approached her life and her
art, the words of Mahatma Gandhi come
to mind: “I do not want my house to be
walled in on all sides and my windows to be
stuffed. I want the culture of all lands to be
blown about my house as freely as possible.

But I refuse to be blown off my feet by any.”

I also think of Nelson Mandela’s words: “It
is my wish that the voice of the storyteller
will never die in Africa, that all the children
in the world may experience the wonder
of books, and that they will never lose the
capacity to enlarge their earthly dwelling

place with the magic of stories.”

It is my hope that all children in this land

and bevond continue to enjoy the voice of

Geina Mhlophe for many vears to come.
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Make learning fun

Try to relate what your

child is learning to
something that he/she is
familiar with.

Allow your child
to study with soft
classical music

especially for auditory
learners.

Set the scene

The study area should be tidy
and uncluttered and should
have a desk that is big enough
for all study material.

Create a routine

Routine not only encourages
discipline but establishing regular
habits and routines means that

studying becomes easier over time.

Take breaks

Allow your child to study for 20 minutes at

a time and then take a 5 minute break. The
breaks are just as, if not more important than
the studying. Occasional short (15-20 minute
max) naps have also been shown to increase
the retention of studied material.

Provide the right fuel

Diet is a vastly underestimated aspect of effective
study. High Gl foods prevent optimal brain
function. Sugary snacks and sweet drinks should
be avoided or kept to a minimum.

Catholic Education

to help motivate your child.
You can agree on the rewards

Positive reinforcement.
Create a system of small rewards

Draw up a timetable

Get your child to do this well
before the exams start so that
you both know what should be

studied and when.

together.

Decide on a time
and place

place best suited to
studying each subject.

Put the phone away

It goes without saying that a phone or iPad is
going to be far more attractive than studying so
remove that temptation, or allow some phone
time as a reward after a good hour or two of study.

Get your child to write a central word or concept to
develop a mind map on a piece of paper. Around that word, write
down the main ideas that relate to that word. This method encourages
summary writing and is a useful tool for creative writing, for which it is
important to get down all your ideas first. It makes revision easier and
faster and it is useful for visual learners.




Schools,
Business Studies &

Christian Ethics

in South Africa

Studies is interesting, thought-
provoking and relevant to South African
Iamers:. In Catholic schools teachers
can r ake it especially meaningful.

Business Studies is an interesting and relevant subject
in the high school curriculum. It imparts skills and
understanding that are applicable to those wishing to
embark on future careers as entrepreneurs, business
managers or marketers. Learners are exposed to the
basic conditions of the economy, the role of business
and the need for entrepreneurship in growing econo-
mies. They learn about productivity in management,
quality performance and the profit motive which

drives business.

In addition to this, the subject teaches learners about
the influences of politics, good governance, tech-
nological advances and socio-economic conditions
in companies and the wider economy. By the time
learners reach matric, study themes include business
ethics and ethical marketing. Case studies show how
ethical discussions include concepts such as conflicts
of interest, nepotism, cronyism and everything from
sexism and sexual harassment to corruption and state
capture. Clearly, Business Studies is a dynamic and

relevant subject in the hands of a thoughtful educator.

When applied to our country’s context, it allows
for deeper analysis and application. For example, a
PESTLE analysis of the macro environment reveals
that in South Africa we are faced with wholesale gov-
ernment corruption epitomised by the ongoing Es-
kom debacle and the unfortunate findings of the so-
called state capture reports. Billions of rands have
been systematically pilfered from the nation’s re-
sources going back as far as the notorious arms deal
scandal of the late 1990s, to the more recent VBS Bank

frauds involving municipalities and government.

But it is not only government who act unethically.

Several large businesses in South Africa have been

caught out in their financial crimes. The supposed-
ly respectable auditing firm KPMG was complicit in
accounting fraud that enabled large scale corruption
amounting to large amounts of money. Another ex-
ample is that of JSE-listed company Steinhoff, which
collapsed after the fraudulent activities of its CEO
directly caused the loss of billions of rands worth
of investments. More recently, South Africans have
learnt how politically-connected company Bosasa
routinely paid politicians millions in bribes to fa-
cilitate its corrupt business dealings. These practic-
es hurt the country’s economy, moral standing and

international reputation.

Unfortunately, the nature of unethical dealings
extends even further, often including morally dubi-
ous practices like manipulative marketing campaigns
such as those aimed at children. Next, consider the
exaggerated claims a salesperson makes of their prod-
uct in order to make a quick sale, or the entrepre-
neur who specifically develops products and services
focusing not on consumers’ needs but their own,

basest desires.

Consumers are sold products they don’t really need
(to impress people they might not even like) for ex-
ample keeping up with the latest app or technologi-
cal gadgets. Others are convinced they need expen-
sive cosmetic surgery, or some other appearance

enhancing procedures.

These things are not necessarily illegal, yet they are
ethically problematic in a society characterised by
hyper-materialism and hyper-consumerism. In the
meanwhile, many low-wage workers are ruthlessly ex-
ploited and employed in mind-numbingly mundane

jobs. They are often without basic needs and govern-
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ment services and could be victims of extortionate

micro-financing practices.

In this context, Business Studies teachers at Catholic
schools can draw on Catholic Social Teaching to pres-
ent their students with an ethical framework pointing
to a better way for business in society. This is based
on the principles we find in the Gospel and can be
applied by business leaders too because respect for

human dignity should apply to all.

In the publication, Vocation of the Business Leader:

A Reflection the author says:

“When business activity is carried out just-
ly and effectively, customers receive goods
and services at fair prices, employees en-
gage in good work and earn a livelihood for
themselves and their families; and investors
earn a reasonable return. Communities see
their common resources put to good use
and the overall common good is increased”

(Pontifical Council for Justice and Peace, 2014).

Behaving ethically should be more than merely ‘not
committing fraud’, or ‘not paying bribes’. And busi-
nesses should be about more than growing market
share or making a quick profit. For the Christian,
being an entrepreneur or business leader is a vocation
that calls them to a higher ethical standard than our
materialist culture’s ‘business-as-usual’. Their voca-

tion must contribute to the good of society as a whole.

Catholic Education

Business leaders can do this in a number of practical

ways such as:

¢ Developing and marketing products or services
that address real human needs not merely wants

or desires

¢ Bringing worthwhile products to those who really
need it like the poor and marginalized who have

access to very little

e Acting responsibly towards the environment as

stewards of God’s creation

e Organising meaningful work that uplifts the dig-

nity of workers

¢ Looking for sustainable opportunities for devel-

opment and wealth creation

Business people who act in these ways are mani-
festing true servant leadership. Our model in this is
Christ, who humbled himself by serving his disciples
in the lowly act of washing their feet (see the Gospel
of John 138:1-17) and commanding them to do likewise.
Entrepreneurial servant leadership is not self-centred
but rather centred on meeting the genuine needs of

others with products or services that are beneficial.

In Business Studies, the theme of corporate gover-
nance refers to the ‘triple bottom line’. This means
that ethical and sustainable companies do not only
focus on the financial ‘bottom line’ but also look at the

way their businesses impact people in society, as well

as the environment. This is reminiscent of Catholic
Social Teaching’s emphasis on solidarity, human
dignity and stewardship. Similarly, teachers inculcate
Gospel values in those learners willing to integrate

their faith with their everyday lives.

South Africa’s political and business decision-mak-
ers have regularly acted corruptly and dishonestly by
enriching themselves. They serve their own selfish

and greedy purposes. This harms society, the econo-

my, the general political environment and millions of
people still caught in poverty in our country. But
Business Studies teachers in Catholic schools can
point a new generation of South African learners to a
better way. We do this by remembering our vocation
as teachers while reminding future business leaders

that they too have a vocation.

Kyle Laufis a Life Orientation and Business
Studies teacher at Assumption Convent

School, Gauteng.
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On a visit to St Joseph’s Special School in Montana,
Western Cape, I am confronted with the children -
some of whom may well be born out of these circum-
stances - and witness yet another layer that is brought
about by “tik” as it ravages a path of destruction in

an already impoverished community. Aside from the

t g i é growing rise of “tik-babies”, South Africa has the high-
est incidence of foetal alcohol syndrome. Some of
the symptoms that tik- and foetal alcohol syndrome-
babies are born with include being underweight, hav-
ing a small head circumference and limited cognitive
function with short attention spans.

There are also several children attending the school

St Foseph’s Special School who suffer from various synromes. The resdnt
%

occupational therapist explains that it is often diffi-
- cult to diagnose the children, as there are over 200
syndromes, which include Down’s syndrome and
(14 ou have to convince her that the murderer is

Ythe victim”, is the advice given to the lawyer
representing Ellen Pakkies. The movie Ellen: Die Ellen Wh en a ﬂOw 67/' dO esn ’t blo 0 m
Pakkies Storie, offers an understanding into the tragic 2
story that unfolds repeatedly in the Cape Flats suburb, ° °
Lavender hill. Through her true story, we witness how . yo u ﬁx th e en U Z TO n m en t Z n
the infamous drug “tik” (methamphetamine) collapses . 7
the scaffoldi f this mother and son relationship to-!

e . i s which it grows, not the flower

derin B
o gl - Alexander Den Heijer

the Candle syndrome. However, their physical, emo-
tional and intellectual impairments are evident and
they need varying levels of care in order to try and

strengthen their impairments.
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The overall classification for the children attending
the school is SID — Severely Intellectually Disabled.
They will not have curriculum input and will merely
learn skills that will potentially help them in their lives

when they need to do things for themselves.

The care, patience and attention that each individu-
al child receives in this school is heartwarming. On
the day that we visit the school, we watch as a group
of the children painstakingly practise life skills whilst
making a fruit salad. A simple thing like segmenting
a naartjie, or slicing through a banana, can be a slow
and laborious skill for a LSEN (Learners with Special

Educational Needs) child to master.

There are currently about 230 children attending the
school. Amongst the children, there are also several
children who are termed P.A.C. — Pedestrian Accident
children, who suffer from TBI (Traumatic Brain In-
jury). The Principal, Clara Paulse, explains that these
children were in road accidents resulting in severe,
permanent injuries. Many children are injured both
because they have no road sense and because of the
severe conditions in their communities, where they

are often left to fend for themselves.

Currently, the number of child road deaths in South
Africa is double the world average. Children spend a
lot of time on the roads as pedestrians and frequent-
ly use the roads alone, thereby increasing their risk.
Often, there is also poor infrastructure in these areas,
meaning the roads themselves are not safe. In several
areas, children are targeted by drug dealers when they

walk to school.

Catholic Education

Transporting the children to St Joseph’s Special
School, who hail from several of the surrounding ar-
eas, is often one of several economic hurdles facing
the parents. As a rule, the parents of these children can
ill afford the costs of getting the children to the school,

let alone the payment of school fees.

In an endeavor to address the road accidents and the
security risks facing children in the Cape Flats, an ini-
tiative called the “Walking Bus” was launched by the
Department of Community Safety. Some of the par-
ents volunteer their time walking the children to and
from school. This ensures that the children walk on
safe and supervised routes, thereby reducing the in-
cidents of children who are injured in car accidents
as well as alleged security threats facing the children
in the crime riddled communities. The school also
meets the children at several pick up points, trans-

porting them safely to school.

The care, patience and
attention that each
individual child receives in
this school is heartwarming.

St Joseph’s Special School offers these SID children
an environment that will nurture, guide and educate
them until they are 18 years old. There are two exit
points - one at 14, and the second at 18. The 14 year
old children go to schools of skill, and the 18 year old
learners go to workplaces. This is, however, dependent
on there being sufficient openings in both of these

places. Sadly, this is not always the case.

Discussing the film on Ellen Pakkies with Clara Paulse,
she points out that when Abie — Ellen’s son — finds out
that he is not in fact his father’s son, that is the point
at which he ends up on a downward spiral. Following
that, his peers ostracize him, and then the school ex-
pels him, thereby failing him. Clara Paulse states, “It
was wrong to expel him. It was not the correct way to
deal with the situation.” Perhaps if he hadn’t been ex-
pelled, the system that failed him, could have rather
have been a support, and he might not have been one

of so many who fell through the cracks.

Ellen Pakkies, who could no longer stand the havoc
that her tik addicted son (Abie) was inflicting on their
home, strangled him to death in 2007. In a consistent
state of desperation and trying to gain a semblance of
control in her own life, she was finally seen to be the
victim and received a three-year suspended sentence,
with 260 days of community service. Although it was
clear that she had to do something, in this warped set
of circumstances, whatever she did was going to have
dire consequences. She tried everything at her dispos-
al, time and time again. By way of example, when she
was forced to lock him out of the house so as to protect
herself, she provided an outside room for him in her
backyard. But his manipulation continued as he con-
stantly took advantage of her need to believe that he
would and was capable of changing, whereas in truth

the boy she raised was no longer resident. The society

itself also fails her. There were no effective support struc-
tures, and it appears that all roads led to nowhere, as she
was unable to manage the relentless destruction that her
son, the tik addict, brought into the home. Clint Brink who
plays Ellen’s lawyer, Adrian Samuels says, “Drugs have infil-
trated our community and I hope this film opens the eyes
of drug merchants and addicts to see what they are doing

to us.”

However, a film like Ellen: Die Ellen Pakkies Storie, based on
a true story, raises more questions than it provides answers.
What will become of the children who have ended up at
schools like St Joseph’s Special School, knowing that when
they reach adulthood they will return to the communities
that they came out of? What solutions are there available
to the pregnant mothers who are addicted to tik and are
unable to stop themselves long enough to look at the effects

this drug will wreak on their unborn child?

All these years later, one can only hope that society will find
answers by unraveling the metaphorical rope that Ellen Pa-
kkies used all those years ago and collectively harness it in
a manner that will empower the members of that society
to find solutions to restore their environment to a healthy
one, ridding the community of those who continue to wage
war with the incessant substance abuse, and that they will

somehow forge a way forward.
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Are those

Adelle Schwark
Speech and Language therapist

32 Catholic Education

Ears

an appendix?

J" h .

think we all grew up with some or other adult asking
if our ears were just ornaments of if we were going to
use them. Being a speech and language therapist, I deal
with the area of auditory perception and auditory memory
which involves processing language and the ability to follow
instructions. I have so many educators coming to me often
to ask for advice on how to get children to listen, that I have

dubbed it ‘The Listening Pandemic’.

In the past we worked on listening skills in the ju-
nior grades and children were able, for the most part,
to sustain attention and learn to listen. We are now
seeing difficulties in listening all the way up into the
intermediate phase. There are, in my opinion, three

reasons for this:

Firstly, the world has become increasingly visual.
The making of a mental image while hearing infor-
mation is no longer necessary as there is a screen to
show you what is presented. Screens have often been
spoken about in terms of hindering development and
it is almost as though we are tired of hearing about it.
The truth is that the constant visual images our chil-
dren are exposed to lead to them not properly devel-
oping the ability to process what they are hearing and
make sense of it. There is a picture to show you before

you have had to.

Secondly, we as parents find it difficult to model good
listening behaviour. We too have become distracted
with our screens and if we are not working we are of-

ten quickly checking Instagram or Facebook. If you

We listened to books via tape or CD or our mothers
read them.

do get a work email or WhatsApp, it is expected by
the working world that you respond. They have a read
receipt and two blue ticks to prove that you have re-
ceived the message. This might, however, just be at the
same time your child is telling you about the terrible
day they had at school and you are not actively lis-
tening but rather ‘multi-tasking’ — as necessary as this

skill is.

The third reason is that information is presented in a
fast -paced way on the internet. We get short bursts of
information on our phones, a summary of a news arti-
cle, a 2 minute video on a pressing issue via Instagram
or Facebook. This makes sustained attention difficult.
We don’t train our ears to listen to beautiful pieces of

prose — we simply don’t have the time.

Below is a table, of behaviours which developed lis-
tening skills in the past and the current way we do
things. I had a bit of fun with it, so perhaps some are a
bit tongue-in-cheek, but maybe we could learn from

the past and reinstitute some of these things.

THE WAY THINGS WERE: THE WAY THEY ARE:

We watch a book being read on the iPad

We played Monopoly or snakes and ladders to-
gether and had to listen and count the spaces and
take turns.

We play Candy Crush by ourselves.

We played memory games like “My grandmother
went to market....”

We rush to the shops before we pick up our kids
because its faster that way.

We remembered phone numbers.

We save phone numbers in a device.

There was no TV for kids in the afternoon so we
played outside and listened for each other.

We can stream, download and access a show at any
time.

If we didn’t understand a new word e.g. bagpipes
the adult would explain in detail what they are and
we would have to listen to the explanation involv-
ing a pig’s bladder, tartan, Scottish, kilt, tubes and
blowing.

We Google a picture of bagpipes.

When we got bored we invented new games that we
had to explain to our friends.... who had to listen.

When we get bored, we swipe left.

We played broken telephone.

We NEVER have a broken telephone.

I did feel rather old writing some of these down, but you get the idea. We need to use our ears and develop our

children’s listening skills before ears become like an appendix ...obsolete!
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THIRD
CATHOLIC
SCHOOLS
CONGRESS

rom 25-27 September 2019 some 350 delegates
Fgathered for the Third National Catholic Schools
Congress, Towards Tomorrow Together in Faith. The
congress had been more than a year in preparation
with regional conferences held across South Africa.
These conferences were attended by school leaders,
Religious Educators, teachers, parents, governors and
owners of Catholic schools, Bishops and Religious

Congregational leaders.

Prior to this the network was canvassed and from the

replies five themes chosen:

e« Catholic Education Today and Tomorrow:

Exploring Identity and Mission;

¢ Religious Education: Educating the heart, mind
and soul: Exploring the potential of Religious Ed-

ucation to shape a better world;

Catholic Education

TOWARDS
TOMORROW
TOGETHER
IN FAITH

e Liberating Education for 21st Century: Exploring
the Catholic school response to the needs of the

21st Century;

¢ Governing and Leading Catholic Schools towards
tomorrow: Exploring ethics, stewardship, em-

powerment and collaborative practice;

¢ Sustaining and Growing Catholic Schools today
and tomorrow: Exploring ownership, advocacy

and viable partnerships.

Reading materials for these conferences included the
South African educational landscape and readings on
each of the themes. Groups at the conferences an-
swered questions and submitted their answers for anal-
ysis in preparation for the Congress. The delegates to
attend the congress were elected at these regional con-
ferences. Senior learners also attended some of the re-

gional conferences and their input was recorded.

Mr Sizwe Nxasana, a past pupil of St Francis College,
Marianhill was one of the keynote speakers. Sizwe
is the co-founder and chairperson of the National
Education Collaboration Trust and the founder of
the Sifiso Learning Group. Sizwe spoke of the ur-
gency and importance of Africa to renew and change
its education system which is failing its children and
young people. Dr Wayne Tinsey, the Executive Direc-
tor of Edmund Rice Education Australia, presented a
clear exposition of what a Catholic school should be,
especially in its response to the social challenges of
our time. He grounded the delegates in the call for
Catholic schools to be prophetic and a sign of hope in

the world.

Philippe Richard, the Secretary General of the Inter-
national Catholic Education Office, shared the results
of the International Congress, Education Si, which

took place in New York City in June 2019.

Nontobeko Matlala, Anne Baker and John McCormick
outlined the three important aspects of Child Safe-
guarding, the Building Peaceful School Programme
and Christian Meditation in schools. These three
linked programmes all aim to keep children safe and
build a culture of peace in schools. John McCormack
gave the delegates an opportunity to mediate and ex-

perience the peace it can bring.

Guest speakers for each theme leaders were Evona
Rebelo, Barbara Dale-Jones, Mduduzi Qwabe and
Sr Kathy Gaylor OP. They outlined each theme after

which delegates engaged in rounds of discussion on

the themes and offered their insights into the topic.
The results of the discussions were synthesised by a
hardworking team in time for the next deeper round

of discussions.

The synthesis team offered a summary statement of
each theme with a commitment and how it would be
done to a working group who refined it for presen-
tation to the plenary. An open and helpful session
with all delegates took place where they were able
to comment on the vision and direction statements.
These comments are being taken into account after
which the statements will be circulated via email for

final comments.

Early morning Mass took place each day as well as
morning and closing prayers. These were led by var-
ious provinces and proved a unifying factor. The
Congress ended with a beautiful celebration of the
Eucharist led by Cardinal Napier with Bishop Jwara,
the President of the CBE, offering a meaningful and
thought provoking homily. Each region received a
‘tree in a bag’ to take home and plant, symbolising the
continued growth of the Catholic education tree in

South Africa.

Once the final Vision and Direction Statements have
been approved by delegates, the Catholic Board of
Education will in consultation with regions develop a
new plan for South Africa in order to give life to the
vision and direction statements. The enthusiasm of
the delegates to the conference will certainly help the

network to move towards tomorrow together in faith.

Vol. 28 | November 2019 Issue 1



LET'S SAVE MONEY TOGETHER

COLLABORATION AND SHARED SERVICES COULD SAVE US MONEY

The Catholic Board of Education (CBE) has already put the following in place:

*  Central fund raising to support Catholic schools Network
£ "Leave your print” — R365, 000 raised in 2018 and renovated six toilet blocks
&> The Educational Access Programme (EAP) — for over 17 years this

programme has supported 42 low-fee independent schools with grants
which enable vulnerable learners to access the schools. The total money
spent is R42 million.

e  Centralised accounting services to schools. These can replace the need for each
school to employ a bookkeeper and is currently offered at a sliding scale per school (rate
determined on size of school’s budget). These services include:

budgeting assistance

bookkeeping on an accounting package up to trial balance

quarterly management accounts

subsidy application assistance and school legal compliance

payroll administration to be introduced in 2020

Collective engagement where possible with school auditors to ensure common

standards and compliance with regard to school annual financial statements

e Partnership with Ed-admin to reduce costs of admin programme in schools.

XXX XX

For more details on these accounting services contact
info@cie.org.za

FUTURE POSSIBILITIES

These could be negotiated amongst groups of schools, or a general administration office could
be set up to broker these benefits.
. Collective (bulk) purchasing to reduce costs
% Staff benefits including common pension/provident fund, group insurance
5> Consumables
% Equipment rentals
J Shared Resources
% Centralized maintenance such as plumbing, electrical, planning permission,
architectural services, building, dealing with municipalities
5> Vehicle management, purchasing, servicing, accident repairs, loan vehicles, disposal
etc.
% General legal assistance including HR management, dispute resolution etc.
% Specialist teachers shared between schools
Schools would pay for services as and when needed. Where schools possess a service which
may not be fully utilized, the excess capacity can be ‘sold’ to the general administration office
for use by another school in the network.
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